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1. Executive Summary
This research project contributes to a broader study, Intercultural Learning at Home:
Promoting Internationalisation on Campus. The project aims to facilitate engagement between
international and local students at the University of Western Australia (UWA). The project also
provides a valuable opportunity for honours students in the social sciences to gain hands-on
qualitative research experience in recruiting and conducting focus groups. The research process
requires students to formulate a specific research question. This project asks:
From international student perspectives, how do in-class group assessments at UWA effect
international and local student relations?
The focus group was conducted at UWA in September 2017 and comprised of four international
students of varied disciplines and origin. The transcription and data analysis revealed that
participants unanimously viewed groups assessments as a positive and crucial curricular practice in
facilitating relations with local students; however, all reported little to no established relationships
with locals. It emerged that participants perceived a ‘divide’ between local and international
students. This was attributed to several barriers of engagement, namely visual and cultural
difference. Additionally, participants from Singapore and India collectively established a distinctive
‘Asian’ identity that they contrasted to ‘Australianness’.
A focus group schedule was developed to guide the discussion; it included prompts and a list of
suggested questions for the moderator. A copy can be found annexed to this report in Appendix A.
With participant permission, the focus group was recorded and transcribed. The complete
transcription is annexed in Appendix B. Additionally, the study utilized a basic information survey
that participants filled out prior to the focus group, annexed in Appendix C.
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2. Introduction
The Intercultural Learning at Home project examines the international student experience at
UWA in order to facilitate better intercultural learning for both international and local students. The
parameters of the project dictated that honours students recruit and conduct a focus group of 4-6
UWA students, lasting up to an hour.
Considering these aims, this project examines international perspectives on local-international
student engagement through in-class group assessment. Four participants were recruited, including:
Stephen, a Singaporean male in first-year psychology undergraduate; Pati, an Indian female, matureage pharmacology postgraduate; and two female Americans – Amy, a mature-age social science
post-graduate; and Georgia, a Study Abroad neuroscience undergraduate. Pseudonyms have been
employed in the interest of confidentiality.
A complimentary study was conducted by fellow classmate, Leighton Dudenhoeffer. Dudenhoeffer’s
study examined local student perspectives on the effects of group assessments on localinternational relations. The use of mirrored focus groups enabled data triangulation, producing more
comprehensive analyses.

3. Literature Review
3.1 Focus Groups: Methodology
Focus group methodology is distinct from other methodologies due to the explicit use of group
interaction (Kitzinger 1995, p. 299). Hollander (2004) suggests that “Individuals do not have stable
underlying attitudes and opinions; rather these ideas are constructed through the process of
interaction” (p. 611). She asserts that the power of focus groups is in the presentation of self not in
‘truth’ (ibid., p. 628). This lends strongly from Erving Goffman’s 1959 landmark book, The
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Presentation of Self in Everyday Life. Goffman’s conception of social constructivism is often cited in
focus group literature and helps to inform this project.
Despite the moderator’s best efforts, focus groups can generate numerous problematic variables
due to its performative dimensions, such as self-presentation and social desirability (Hollander 2004,
p. 627). However; group tension is viewed as a useful way to assess public discourse (Smithson
2000). Hollander (2004) notes that triangulation methods assist researchers to disentangle
participants’ responses and their connection to the social contexts of the focus group (p. 632), thus
mitigating problematic group dynamics.

3.2 Internationalisation: Curricular Practices
This project contributes to the body of knowledge concerning internationalization in a
university context. Internationalization literature assumes that local and international students
experience division due to varied degrees of “distance” linked to ethnic, cultural and linguistic
practices (McKenzie & Baldassar 2017, p. 710). Despite this, student mobility is widely perceived as
beneficial, facilitating cross-cultural skills and international friendships (Amit 2010). Much of the
existing literature on student mobility addresses extra-curricular programs as a means of bridging
local-international relations, however; there is a gap in knowledge concerning how curricular
practices such as in-class group assessments facilitate engagement. This project may inform future
university policies to improve student relations.

Christine Edmead asserts that irrespective of discipline, the use of group work enable students to
interact, share knowledge and build confidence in expressing their views (Edmead 2012). Thus,
utilizing group assessments as a platform to build intercultural relationships and aid students in
recognising the value of diversity seems a logical method of local-international student engagement
(Edmead 2012). However, lack of understanding about different cultural approaches in learning and
teaching can alienate international students in Western higher education contexts (Ryan 2012, p.
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10). Thus it is imperative to assess the barriers of local-international engagement in the group
assessment context. This will be explored further in the results section.

4. Methodology
4.1 Project Method
The assigned research method was a focus group interview: a form of data collection that
produces large quantities of data through group discussion, often revealing information otherwise
withheld in one-on-one interviews (Agar & MacDonald 1995). The discussion was scheduled for 3pm,
September 8, 2017 in a study room of Barry Marshall Library at UWA. A schedule with protocol and
nine ‘essential’ questions was devised, accompanied by a number of relevant ‘recommended’
prompts. The moderator also formulated a “Basic Information Survey” to account for participant
demographics, allowing for more open-ended discussion and informed analysis through
triangulation.

Four students participated in the study. Pati had no prior contact with the moderator and arrived
with a friend. Georgia was recruited via email two hours prior due to an initially confirmed
participant pulling out last minute due to illness. A fifth participant had confirmed but was 20
minutes late and failed to find the room (despite instructions). This was beneficial as his late arrival
would have been very disruptive. Upon arrival, the participants were directed to read the participant
information sheet and sign their consent, as well as fill out the basic information survey. The use of a
round table and refreshments were used to create an inclusive atmosphere. The moderator
introduced herself and briefed the participants regarding the process and anonymity. She then
tested the recording application on her mobile phone by getting participants to introduce
themselves. It arose that by coincidence the two American participants were from the same place
and had mutual friends. The overall group dynamic was jovial and respectful and ran for a total of 40
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minutes. Upon completion, the participants exchanged contact details. The focus group was
transcribed shortly after using ‘Microsoft Word’. The chosen analysis method was to embolden key
statements relevant to curricular practices, barriers of engagement, and group dynamics; then print
off the transcription and annotate by hand.

4.2 Methodological Limitations
Leniency was necessary in participant selection and potentially limited findings. The
recruitment of Pati and Georgia was notably ad hoc; Georgia being recruited two hours before the
session and Pati’s unannounced arrival as a friend of Amy’s. Both participants had only been in the
country for a few months and Georgia had never completed a group assessment at UWA (initially a
requirement of the study). While this wasn’t ideal, both made strong points and aided in the flow of
discussion.
Kvale and Brinkmann (2015) state that “everything is data” in qualitative interviews, emphasizing the
use of detailed description, including researcher actions, as necessary in establishing social context
(p. 305). This is especially true in focus groups due to the significance of interaction (both verbal and
non-verbal) (Agar & MacDonald 1995). Researcher situational notes were excluded in transcription
to ease extraction of data. This may have excluded important social cues. The moderator wrote a
reflection shortly after conducting the focus group to minimise potential misreading (see Appendix
B.). Nonetheless, the lack of situational notes may limit the scope of future interpretations.

5. Results
5.1 Curriculum Practices: Practical Outcomes
Group assessments were unanimously viewed as positive in establishing connection with
locals, as reflected in Amy’s statement, “*Group assessments are+ a great in-your-face kind of
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interaction with cultural difference…But I think that that’s a positive thing and it helps with
integration and understanding on like just a smaller scale of things”.

Participants gave several practical recommendations to improve group assessments for international
students, such as smaller group size and random allocation. Pati stated:

“Right now I am participating in two group projects and [in the] first one – except me, all the
others are local students. The second one – *Amy+ is also an international student, so I’m
feeling much more comfortable in the second group because [in] the first group, they have
common understanding between themselves. I was like an intruder in their midst. But then
all of us donated to the project and that is good and wanted… I think that in group
assignments if you put two, at least two international students together, I think they are
probably…better.”
Pati’s recommendation was emphatically supported by the other participants. Empathy in shared
‘foreignness’ may improve overall social experience in groups. Pati elaborated, “Because we are
both international students and when we don’t understand, they take the pain to explain to us”. This
is corroborated by Baldassar and McKenzie’s (2017) assertion that local UWA students view
international engagement as “unnecessary and thus unimagined” (p.701). In the context of
curricular practices this is especially true, due to students’ desire to succeed overriding desire to
engage with the process (Gibbs 1995). Dudenhoeffer’s study further supports this, in which a
participant stated:
“I’ve never really gone out of my way to get the Asian guy in my class because he couldn’t
really speak English that well…so like why would I put myself in a position where I’m going to
have to put more work into this assignment when I could do less work?”
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A review of group assessments showed student focus was commonly on practical (academic)
outcomes, not cultural ones (Edmead 2012). This was further demonstrated in Pati’s above
statement regarding the value of all members donating academically to the project.

5.2 Barriers of Engagement: Cultural and Visual Difference
Cultural Difference: Asian Identity
The emergence of ‘collective voice’ demonstrated a discourse of cultural difference held by
all participants. ‘Collective voice’ is defined as “the constructing of a joint perspective, or argument,
which emerges very much as a collective procedure which leads to consensus, rather than as any
individual’s view” (Smithson 2000, p. 109). This was demonstrated in the general consensus of
Australian university being informal (or ‘laid-back’) compared to home country customs:

S: It’s really surprising to us [referring to himself and Pati], because in our Asian cultures
[university conduct is] really strict.
P: Yes.
G: At my college in the States it’s like that actually.
A: Yeah.
This extract exemplifies a jointly produced position synonymous with Goffman’s social constructivist
approach, in which knowledge is conjointly constructed in context (Goffman 2002). The use of
collective pronouns such as “us” and “our” were used several times by Stephen and Pati and
expresses a perceived shared ‘Asian’ identity. Shared Asian identity was shown to be at odds with
‘Australianness’. The affirmation by the American participants may suggest a level of groupthink.
Previous studies towards the Internationalisation at Home project demonstrate the dualism
between Asians and Australian identity at UWA. For instance, Grace Hogan’s 2015 study,
International Student Identity, reported similar findings in a one-on-one interview. The study found
that its Singaporean male participant was a self-identified ‘foreigner’ and his awareness of difference
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perpetuated the division between foreign and local, evidenced in a majority of his friends being
Asian international students. Stephen’s experience aligns closely with this account, from use of
binary-other identification to an exclusively Asian friendship group. He stated, “I am very content
with my Asian group”. Dudenhoeffer’s study further supported this, with one participant stating, “A
lot of the Chinese people and stuff tend to be more insular”.

Visual Difference: Race and ‘Passing Australian’
Visual difference emerged as a barrier towards local student engagement. Pati stated:
“I definitely feel there is a divide. Especially with… it’s more obvious when you’re more
tanned…I have…quite a few classes right now and there are some people who are hesitant.
They consider us to be abnormal, or something.”
Pati’s experience of division via visual difference was contrasted by Georgia’s experience as a white
person, in which she described herself as “passing-Australian”. She stated:
“Going off what you were saying but in reverse; because I am white…I think I’m ‘passingAustralian’. Until I talk I could pass as Australian, so I never get obstruction.”
These statements expose an existing racial assumption of ‘whiteness’ linked to ‘Australianness’.
Colic-Peisker’s 2005 study on Bosnian refugees in Australia argues that despite the Anglo-Celtic core
of Australian identity becoming more inclusive since the softening of immigration policies in the
1970s, “Australia remains an imagined community of white people where non-Europeans are still
often perceived as ‘others’” (p. 632). She noted that non-European and non-English-speaking
refugees are more ‘visible’ in Australia and thus perceived as culturally distant (p. 621). Baldassar
and McKenzie (2016) suggest that most friendships are based on similarities. Thus visual difference
from white Australian identity exacerbates the perceived cultural divide, while white international
students become ‘invisible’.
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This analysis identifies that the value students place on practical outcomes, the perceived “distance”
due to visual difference, and the duality of Asian-Australian identity are key limitations to
engagement in group assessments. Edmead (2012) suggests more unassessed group work and
further internationalisation of the curriculum to mitigate such issues. While unassessed work may
facilitate engagement by alleviating academic pressure, students may fail to see the point of the
task. Nonetheless, all participants stated that friends formed in class were exclusively made through
small-scale group settings, demonstrating the significant role group assessments play in establishing
local-international student relations in a curricular context.

6. Future Directions
Despite triangulation, the small scale of the focus group limits the degree findings can be
generalised. Future research concerning student mobility and the Intercultural Learning at Home
project may wish to consider further exploration of curricular practices, with reference to
heterogeneous international students who have been in Australia for a longer duration. This would
provide more extensive experience of curricular practices and engage with a wider discussion about
the actual or perceived outcomes of internationalisation (Amit 2010). Study abroad students may be
motivated more by cultural outcomes over practical outcomes as their marks aren’t often counted
(Amir 2010). Thus comparison between long-term international students and exchange students
may provide a fuller picture of how student motivations impact local engagement in curricular
practices. Certainly, this study demonstrates the importance of group assessments in facilitating
engagement between local and international students. It recommends smaller group size to
minimize perceived “distance” and internationalised curricular practices to minimise the privileging
of local knowledge, thus reducing the local-international power disparities that lead to international
student discomfort.
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7. Conclusions
The Intercultural Learning at Home project addresses why there is a perceived divide between
local and international students and what might facilitate further engagement at UWA. Previous
literature demonstrates that such initiatives to minimise the local-international divide are beneficial
for all students and help to generate more respectful and responsive learning environments where
international students become part of the group (Edmead 2012). This study supports the assertion
that there is a divide between local and international students at UWA and addresses a gap in
literature concerning engagement through curricular practices. The findings suggest that group
assessments are the primary means for international students establishing connections with other
students in the curricular context. However; friendships were largely with other international
students, illuminating a number of barriers towards local engagement. These include the prioritizing
of practical outcomes, visual difference and duality in Asian-Australian identity. In-class group
assessments are shown to be an essential part of engagement through curricular practices and
further focus in policies and research is recommended in this area.
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Appendix A.

Interview Schedule
Outcomes:
-

-

Data needed includes:
o International student focus group interview:
 qualitative personal accounts of social experiences at UWA
 effectiveness of group assessments in local-international engagement
from varied international perspectives
Data will be collected through a semi-structured focus group interview of 4-6 persons
in conversational format and will last up to an hour

Pre-Interview Checklist:
1. Prior to meeting:
a. Email confirmation with participants and attach a basic information survey
(bio sheet) to complete before meeting
b. Set up room in way that promotes comfortable discussion [round table with
biscuits]
2. If any participants have failed to fill out bio sheet via email, provide a printed copy to
be completed upon arrival [bring pens and several copies]
3. Give the participants the Participant Information Sheet
4. Ensure participants have taken time to properly read through information before
proceeding
5. Provide Consent Form [offer pen and direct where to sign]
6. Check recording equipment and make note of time [ensure phone is charged and has
enough memory]
7. Answer any questions the participants may have
8. Explain confidentiality agreement
9. Make participants aware of psychological and student wellbeing services available
and provide brochures
10. Ensure participants are aware they can leave the interview at any time
Interview Key:
- Numbered questions = essentials
- Lettered questions = prompts (lettered questions may be excluded in the event of a
talkative group)
- Questions containing “[paralleled]”are precisely mirrored in Leighton’s local focus
group for comparability purposes
Interview:
I.

Opening
a. (Purpose) I would like to ask you all some questions about your background and
your experiences as an international student at UWA. I’ve brought you all together
because I want to get a group discussion going and hear some shared as well as varied
experiences, so I encourage you all to speak as freely as you like!
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b. (Motivation) I hope to use this information to gain a greater understanding of
international student social experience at UWA and how group assessments impact
international and local student relations. Your insights may help to inform future
university policies to improve student relations.
c. (Time Line) The interview will take no more than an hour.
(Transition: Let me begin by asking you some general questions about yourselves and your uni
experience)
II.

Body
A.

General information

(Section A will operate as an ice-breaker for the group: demographics will largely be covered in the
bio sheet)
(1) Where are you all from?
(a) Did you speak much English prior to coming here? [gauging English proficiency]
(2) What do you think about UWA? Like/Dislikes
(3) [paralleled] Do you feel there is a divide between the local and international
students? Or, do you feel this is not an issue at UWA? Please explain your answer.
(Transition to next topic: I’m now going to ask more specifically about group assessments [ensure
everyone knows what I mean by group assessments])
C.

Group Assessments
(1) What do you think about group assignments? Positives/negatives
(2) Tell me about your experiences doing group assessments at UWA
(a) What subject? What was the assessment? Size/demographic of the group? How
long were you in the group for?
(3) Do you think group assessments are useful for connecting with local students?
Why/why not
(4) [paralleled] Can you think of any suggestions for how group assessments might help
better facilitate local and international student relations?

(Transition to next topic: Now I’d like to ask a bit about your friendships at UWA)
B.

Friendships: Local and International
(1) Can you give me a rough breakdown of where your friends are from (international or
local)?
(a) [Directed at participants with local friends] how/where did you meet your local
friends?
(2) What do you think about the local students?
(a) What are some good experiences you’ve had with local students?
(b) What are some bad experiences you’ve had with local students?

(Transition: Well, I think that’s all the time we have. Thanks everyone, it’s been really interesting
getting all of your insights and I hope you’ve found it interesting too!)
III.

Closing
a. (Maintain Rapport) I appreciate the time you’ve taken for this interview. Is there
anything else you think would be helpful for me know?
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b. (Action to be taken) I should have all the information necessary. If you’d like, I’ll
send you a follow-up email to check in and debrief. Also feel free to call or email me
if you have any further questions.

Post-Interview Checklist:
11. Contact participant again to check they’re happy with the interview and answer any further
questions
12. Ask if they would like a copy of the final report and/or poster
13. Thank participants for their contribution
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Appendix B.
General Moderator Reflection:
My expectations during recruitment to the actual focus group experience were quite different. This
is largely because of the amount of uncertainty I had with participants confirming their attendance.
Early in recruitment I was set to have at least three Asian male participants but had two people drop
out last minute. I had gotten confirmation from a female American post-grad student who I’d done a
unit with last semester just the day before and in light of the last minute drop outs, she did me an
amazing solid and brought along a female Indian post-grad student – a friend from class. Also just
hours before the session, I managed to get a female American study abroad student. She hadn’t
actually been in a group assignment at UWA before, which wasn’t ideal but she still provided
perspective and insights. So I ended up with majority women which may have impacted the
dynamic. Two Asians, two Americans. In terms of the general atmosphere of the focus group, it was
very warm with everyone was trying to contribute as best they could. There was a degree of group
think that took place. I noted in terms of language that the Asians of the group employed plural
pronouns (we, us, etc.) for Pati I think she did it unconsciously, whereas Stephan adopted it later
when discussing ‘our’ culture – grouping Singaporean and Indian cultural practices together. I think
the group think was aided by the fact that the two Americans (by chance!) came from the same
place (Chicago) and Amy had actually taught dance at Georgia’s school and knew some of her
friends! Crazy connection! It was a nice balance having two Asians, two Americans, two post-grads
living off campus and two living in accommodation college (the same college by chance!). I think the
level of friendliness was demonstrated in quite a lot of laughter and agreement, the participants
even all exchanging Facebook details afterwards, telling of the amount of connection they all had. I
found only a few instances of dominating conversation – by Stephan, the only male of the group. He
was very eager to contribute and respectful otherwise. Key themes that emerged, was cultural
barriers and differences – there was a lot of comparison (at home it’s like that, here it’s like this).
Themes of racism and sexism were presented, as well as general discussion of friendships and
relationships. Cultural barriers included, language – even with English speakers, humour, formality
(or lack thereof), touchiness and tardiness. The group came up with some suggestions for improving
group assessments and that’s where the collaborative element assisted in group think. A number of
institutional practicalities derived from this exercise – group size, professor practices, etc.
On the topic of group assessments, overall positive feedback was given.
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Focus Group Transcript
Key:
B = me (Brittany)
A = American (Amy)
S Singapore (Stephan)
I = India (Pati)
C = (Chicago) (Georgia)
B: fairly evident you’re proficient at English, what are your first languages?
S: My first language is English.
B: Do you speak any other languages?
S: Yeah, Japanese, Chinese and Malay.
B: Wow, that’s incredible. What about you?
I: My first language is not English. My first language is *…+
I: It’s not familiar?
B: Yeah, I don’t know if I know that one.
I: *…+
B: So, what do you think about UWA? Likes/dislikes? How do you feel about it?
C: I’ve only been here a short time, and in Australian school in general. But I like how laid back
everyone is.
A: Yeah, it’s really nice.
C: That would be one pro, for sure.
B: Any dislikes?
S: I dislike how everyone’s so late for everything. Even though I like that everyone’s so laid back and
chill, and that’s a really good thing. But like, it really gets on my nerves when people are like 15
minutes late, and it’s like expected. It’s not expected, you’re supposed to be on time!
B: That’s interesting, I’m always late… you probably don’t like me!
A: Do you find that for your classes, does that happen?
B: Yeah, like the teachers are like ‘yeah let’s just give everyone else five more minutes’ and I’m like,
‘why are you waiting?’. Because like, if you’re late for one class then you’re late for the other class,
like it drags on, so it just stacks up.
C: Email responses is the part that kills me… I’m so used to being at home and I get a response within
10 minutes.
S: Oh, yeah, yeah, yeah!
C: And here, I’ll wait like three days. And it’s like… ‘I wonder if they saw it’…
S: Yeah, I resend it sometimes… like when you send it and then put resend, like sometimes they send
back faster.
B: What are all your disciplines? What do you all study?
C: Neuroscience and business economics
I: I’m an undergraduate in pharmacy but right now I’m doing my social research. *…+ I’ll be doing my
masters of infectious diseases, it’s all related.
S: I’m a fresher in psychology
A: I’m doing masters of social research methods.
B: Do you feel there is a divide between local and international students and do you feel it’s an
issue? Just sort of explain that answer, if you feel there is or isn’t.
I: Yes, I definitely feel there is a divide. Especially with… it’s more obvious when you’re more tanned.
Like, I get the feeling that Australians tend to accept the whiter skinned students more, but they
have a prejudice towards the tanned skin people. Like, I feel that they’re reluctant to… interact with
them actually. I just have a feeling. But there are people who interact.
B: Do you have any experience with that yourself, or is it just a feeling?
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I: Yeah I have been to some of the… quite a few classes right now and there are some people who
are hesitant. They consider us to be abnormal, or something. Our accents are different, we don’t
always get to understand what they are telling. I just have a feeling that is the way.
B: Anybody else got something to say?
S: The divide isn’t very explicit for me, like… because I live at college, and everyone’s really accepting
and open. Just that, the only divide that is between us is like the humour and how we perceive
certain things. So like, we don’t see eye to eye on a lot of humorous things, like they find stuff funny
and I don’t, I just find it childish. Like, ‘seriously you’re laughing at that?’ and then when I laugh at
something they’re like, ‘this is too deep, why is that a joke? How’s that a joke?’, like ‘come on, it’s so
subtle, it’s so funny!” and they’re like, ‘no it isn’t…’
B: so mainly humour?
S: yeah, it’s just the culture I think. Yeah.
A: I can definitely agree with that. The humour thing.
C: Yeah
I: I think living in colleges puts you at an advantage. But if you’re staying outside then it’s like totally
new atmosphere at the college. And then you have no familiarity with anyone and then it seems like
you would be a stranger.
C: Going off what you were saying, but in reverse. Because I am white and I think I’m ‘passingAustralian’, until I talk I could pass as Australian, so I never get the obstruction. Like in a couple of
physio labs where the instruction is different, or you had to be in past classes to kind of know what
to do next, and until I ask they give me instructions thinking, you know, that I’ll probably know how
it works, thinking I’m Australian. And then I start talking and I’m like “I don’t know how to do this,”
and they’re “Oh. You actually weren’t in here before.”
B: What do you think about group assignments? Positives/negatives, just in general.
A: I think it’s kind of a toss-up. I’ve had good experiences and bad experiences. Not just here, but in
undergrad as well. But here I think I’m more comfortable connecting with international students.
Yeah, like going back on a couple questions ago, I just for some reason feel more comfortable.
Which, Pati and I have like a couple group assignments together and I’m really enjoying them, but
yeah I’m not really sure why I think I still need to think about that a little more and where some of
that uncomfortability- maybe just because we’re both new? And trying to get a hold of language
difference, humour, definitely. And we were talking about like, touching. And those like, boundaries,
where it’s not as touchy here. After living abroad, like… I don’t know… when we walk we can like
hold each other and it’s just different.
B: What cultures are more touchy then? Is it just in general or is Australia just less touchy?
A: Well I went through reverse culture shock going back to Chicago before I came here after peace
corp. So, um, my experience is just within a small Indonesian village in west Java. And then with Pati,
yeah!
S: Mine’s completely opposite. My culture doesn’t touch at all! It’s weird when people do that!
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A: Well it’s kind of just like, same gender for me. I’m not comfortable doing that with guys here.
B: Anyone else with thoughts on group assignments in general?
I: It definitely helps in breaking the boundaries, because I find it over here that there’s so much
reservedness in the class, like people don’t talk to each other, just about the topics not discussions
after class. As soon as the class is over you just go back to your own plans. There’s no interaction
over here actually. Like, there might be some guild activities or something but that is after class or a
specific time. There’s no interaction in class. And back at home when we have a break we really
interact with each other. Over here there’s nothing of that sort, everyone is in their own worlds. So
for the group assignments, yesterday morning we had a discussion about group assignment and it
was really, it was really relaxing atmosphere there. I think that the group assignments really help
with making friends.
B: You find it a very positive experience?
I: Yes.
B: Any other thoughts?
S: I like how everyone here is quite open actually. So like people aren’t afraid to share their
thoughts, so people just speak whatever’s on their mind. And that doesn’t happen in my country, so
yeah.
C: My experience in… we had a discussion at breakfast this morning actually, me and a couple other
Americans. And maybe it’s just our personal experience, and maybe just in science classes, but it was
less between international students and more the gender female-male has a lot in my opinion, or
maybe just my group, a lot less like… Like at home I generally don’t feel super, um, shut-down. Like I
generally feel like my voice is heard in group projects or because I’m generally loud. You know um,
but here, maybe because I’m a little more timid and I’ve never really been the shyer girl, but I keep
having my work like double checked by the guys in my group. I’ve been in groups with three guys
and my friends have the same experience where they’re like, ‘it’s so weird here,’ I’m not used to the
male-female dynamic of having each part… and my job that they gave me was like the scribe. And I
was like, ‘that was like so…’ you know, like everyone had the job and it was like ‘ok well Georgia is
writing’, and I was like ‘Georgia is writing? What?’ I don’t know, and like the other people had the
same experience when I was talking to them at breakfast this morning because it was really new for
me, but it might of just been situational.
A: It’s a great in-your-face kind of interaction with cultural difference, like the group assignments.
But I think that that’s a positive thing and it helps with integration and understanding on like just a
smaller scale of things.
S: Personally for me, I feel that people here, because they don’t reserve. So they tend to speak their
minds. So if they ask you to do something you just have to speak your mind back and just say ‘No,
I’m not going to do that’. Like if you don’t want to be a scribe, you just go ‘No, I don’t want to be a
scribe, I’m just going to do something else’, and they’re like, ‘oh, ok’. Like they just speak their mind
and like they’ll say what they’re thinking so it’s like ‘Oh, I want Georgia to be the scribe therefore,
‘Hey Georgia! You be the scribe!” and like, if you’re every unhappy with it you can just not be the
scribe, just go be something else. They won’t think it’s rude.
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B: That’s an interesting sort of interplay between gender and cultural differences as well, like
whether that comes in.
S: I find things are imposed on me as well, and I don’t like it so I’m just like ‘No, I’m not going to do
that, I’m going to do something else’, and they’re like, ‘Oh ok, you do something else then’, and I’m
like ‘yeah, I’m just going to do whatever I want!’
B: Quite empowering almost!
I: Yeah the thing, I think the cultural difference is apparent there. Because in our culture we don’t
tell it right straight out of the face. If I’m hesitant to do something, I will not demonstrate that in the
moment, I will just keep quiet and ‘ok, fine. Let me see what I’ll do’. I just wouldn’t tell them ‘I’m not
going to do that’.
B: Just keep the peace. Alright, so can any of you tell me like some actual experiences, specific
experiences you’ve had doing group assessments at UWA. So basically I just want to get an idea of
what your scope is, what assessments have you done, maybe just one example will do, if anyone
wants to start us off… You guys said you were doing a group assessment?
A: Yeah, we’ve had to do a couple. We had an ethics class together and so we did group assignments
for the ethics – making a video. And right now we’re in ‘engaging cultural difference’ class and now
we’re making a video on culture shock.
B: And you’re enjoying the experience so far?
A: Yeah!
I: Yes, it’s fun actually.
A: Yeah, so far so good. I did have an experience in one of my other classes last semester that wasn’t
as great just because you know sometimes people are stuck doing most of the work and that sort of
thing. I was kind of maybe not excited to do more group work necessarily, but then the past couple
projects I’ve had have been really great.
B: Does anyone else have an example of an assessment? I’ll wait till you finish eating!
S: It’s ok! I had this educational module. Everyone was in a group of four or five people and we were
role playing teachers and students. And so, we’re supposed to give feedback to each other, and I
think it was an individual problem not so much of a cultural thing. So like, some people give really
good feedback, some bad, you can see when they put effort in their feedback. So they wrote a lot of
things for me and then there were people who took their time and I had to push them because like if
not I couldn’t get my assignment done, right? And like, I had to wait like three weeks for that last
person to get back to me. And she’s like ‘I’ll get it back to you, I’ll get it back to you,’ and I’m like,
‘Ok, ok, ok’. And then I pushed her like three times and like when she did give it back it was like one
line. So yeah…
B: How many people were local vs international in that group that you were in?
S: I think that everyone else was local.
B: Every else was local but you? And you felt you were the one dragging everyone along?
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S: Nah but like I asked the others as well, like ‘has this girl given you the feedback?’ and like they
said, ‘she’s not giving us the feedback either’, so it’s not a cultural thing, I think it’s just individual.
I: One more thing, like right now I am participating in two group projects and first one – except for
me, all the others were local students. The second one – she’s (A) also an international student, so
I’m feeling more comfortable in the second group because first group, they have a common
understanding between themselves. I was like an intruder in their midst. But then all of us donated
to the project and that is really good and wanted. Over here, on the base of *…(14.40)+ feelings, I’m
feeling more comfortable in this group. So I think that in group assignments if you put two, at least
two international students together, I think they are probably more better.
B: That’s a good suggestion. I think that despite everyone doing their thing, it’s just that level of
comfort that you can enjoy.
I: Because we are two similar people. Like we can exchange our feelings actually. And so she’s
more… she’s more talkative than me, she’s more outspoken than me. And so when she puts forward
her views and things I also get encourage to put forward my views. Because in class I’m not an
outspoken person, I’m a reserved person.
B: Do you think that’s to do with that local sort of…?
I: Yeah, because people will be conversing and they’ll be laughing at their jokes and by the time I get
to understand what they said, it’ll be all over.
B: Aw
I: But because we are both international students and when we don’t understand, they take the pain
to explain to us.
B: That level of understanding. So we’ve sort of already touched on this but I guess I’ll just ask for
conciseness sake. Do you think group assessments are useful for connecting with local students and
why?
S: I do think it’s useful. Like I like to consider a suggestion as well, because it would be really
interesting when you put two people who are international and like they would more receptive to
having international students just like one at a time. Because then it would be like, part of the group.
[general agreement]
S: It’s not necessary but I think it would facilitate the group dynamic.
B: What do you think local students think of having international students in the group? I know it’s a
hard question to answer, but just like the impression you get from local students.
A: I feel like it’s hard to talk for anyone, right? Like you’re not in their position, but I don’t know if it’s
necessarily something they’re aware of, that it might be something uncomfortable for international
students. It might just be an assumption, like ‘ok yeah, we’re students’ and yeah you know, they may
not be as sensitive to the particular situation that international students are in.
B: Ok, I’m going to go more into friendships… You (C ) can probably engage more in this area. So I
kind of want to get a gauge of just like a rough breakdown of where your friends are from and just
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like are they international, local, do you have many local friends, or any? You can just start from here
if you like?
C: Yeah, um. I live in college too, so that changes the dynamic a lot. Of who I know. I came with a lot
of people so I kind of stuck with them a lot and the people that I have met, I don’t find many… It
probably helps that I am ‘passing-Australian’, I’ll just reuse that term.
B: That’s a good term. I’ll use that!
C: And like everyone that I do met, it’s like the same that I’d meet someone in the US. You know, like
it’s the same sort of friendship dynamic. Like I don’t find anything different from Australia than the
US and making Australian local friends. At the moment, just because I’ve been here for a short time,
I probably still have US dominated friends, but…
A: When did you get here?
C: In July, in the last week of July so basically August.
S: Which college are you in?
C: Tommy Moore.
S: I’m in Tommy Moore as well!
C: Oh, are you really?
S: Yeah!
B: So many connections!
S: Which block do you live in?
C: N
S: I’m in O.
B: You guys are so close!
S: We’re all connected!
B: Alright, what about you – with regard to local-international friendships that you’ve made?
I: I think I haven’t made many friends. Mainly international friendships. But I think that the
connection is better with international students.
A: You’re still pretty new too.
B: When did you arrive?
I: I arrived in July.
B: Oh ok, still fresh!
A: So fresh!
S: Mine’s a bit weird, let me think. 30% Australian.
B: Oh, I like percentages!
S: 30% Japanese, 20% Chinese/Hong Kong and 20% Singaporeans.
B: Wow, nice little spread! Do you think that’s from the college sort of thing?
S: Yeah, it’s because I’m at the college. But most of my friends are international – like 70 to 80%
international.
B: Do you find it hard to meet locals?
S: It’s not hard to meet locals, it’s hard to see eye to eye and that sort of thing. So like most of your
friendships are very superficial, because like, you’re friendly with them but only as an acquaintance.
But I don’t understand how to get a deeper friendship with them. Yeah and group dynamics are
really weird as well, like they can 20 people in a group, and I’m like ‘how can you have 20 people in
one group?!’ And like when we go up for food at tommy moore, like we have a line and so like
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there’s one Australian person and suddenly 10 minutes later it becomes 20 people in that same spot,
so like they all just come and cut the line. And it’s like… there was one person there! How did it
become 20 people?! Because they’re like, “hi”, “hi”, and like then there’s some big crowd there.
Yeah and like apparently the culture is just to cut the cue here… so alright, sure.
A: Oh my gosh, yeah I’ve had a couple of those. Really gets on my nerves.
S: So one person becomes 20
C: It really becomes 20 you’re right.
S: I’m not exaggerating! It’s legit 20 people.
B: That’s so annoying
S: Yeah exactly, and like after they need like two tables for their group of friends. And I’m like,
‘wow’.
B: That is huge. What about you? Local-internationals?
A: I don’t have any percentages! But I think international. I have more international friends, but
that’s, like that’s from like taking dance classes and then like in the neighbourhood – you know like
Rodney’s and Samson’s! And so basically there are some French, a handful from England, New
Zealand, and then I have a handful of Indonesian friends, and then a couple of Indian friends, hey!
And then I think my closest friend is Australian here. And then an American, another peace corp
friend. That you met!
B: Oh yeah! She was lovely! So you’ve got more international friends and you were saying you may
of met them external from university?
A: Yeah, I think so. Or from like, the Zumba class here. And yoga.
B: Alright, so it’s less in class, more outside of class sort of thing?
A: I think so.
B: Have any of you made friends in-class?
A: Yeah, I’ve gone out with friends in class.
C: From group assignments only.
B: Really?
A: Same!
C: Like when I’m in a lecture, the classes where I’d have a bigger class or lecture, that’s where I
definitely like I don’t know anyone so I don’t have a group to sit with or whatever. It’s not bad, like
I’m happy to sit in class but no one would come and talk to me because I sit by myself, so it’s kind of
like a… do you know what I mean? So group discussions even, like in all my tutorials and all my labs,
that’s the only people that I’ve met have been in those smaller groups, otherwise I would not know
anyone!
B: So group assignments have made friendships in your experiences?
A: Yeah I think so.
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C: Yeah.
A: Also, like the Guild. I’ve gone to like an, like MASA – the mature age students – hey. Yeah, I’ve
made friends there and then the post-grad connects. So there’s those events that are still at UWA.
S: Personally, I think it depends on tutorials. Like, some tutorials are really open so like the whole
class is like a small group of twenty people and they promote discussion so you can get to know
people. And you don’t have a specific group so you can make friends more easily that way. And for
those with group assignments maybe it’s easier, but it’s a *…23.40+ whether it’s a small group or a
big group.
B: Yep, comes down to group size. So can you guys think of any suggestions for how group
assessments might better facilitate local and international student relations? I know you already
came up with one excellent suggestion, that was really cool just having two people. Are there any
other ideas to just like facilitate it? Any suggestions? Any criticisms perhaps?
S: Don’t assume.
B: That’s a good one! How to enforce that though…
C: I get anxiety each time the teacher says ‘just find a group yourself’, because if I don’t know any
people… like people who do know each other are all together and I’ll awkwardly be like, ‘can I join
you?’ that’s like the worst feeling too, especially as an international, like especially as an outsider.
Like I don’t want to mess up their dynamic, I don’t know their dynamic so I love it when the teacher’s
like ‘you guys are together!’, like ‘yes!’
A: See, I just put it on them. I’m like ‘hey, I don’t have any friends, who can I be with?’ I just like own
it. Like ‘who’s going to take me?’ You know?
S: That’s a good approach
A: Yeah, I find it’s good to just throw it right back.
B: Yeah, that’s an interesting point. Like I’ve done study abroad before, I know how hard it is when
you’re just like… ‘where do I go?’
B: Ok, that’s great. Any other thoughts on it? We can move on though if you can’t think of any.
A: I think maybe giving time in class for those group projects. That’s helpful, because then it really
makes that connection happen.
S: Oh, I’ve got one. In my Japanese class the teacher tells us a couple weeks ahead that we’re going
to find groups in two weeks so he says, he’ll suggest that we go and find friends. Like ‘if you don’t
know anyone, it’s time to get new friends. Because you’re going to need friends in a month!’ It’s an
interesting way to force people to get out there – find some friends! People randomly start talking to
you, like ‘hi do you have a group?’
A: Well that takes off the pressure then of like, what Georgia was saying.
B: Less on the spot, more inclusion in general sort of thing and in-class time that’s a good one as well
I think, because when you’re organising outside of class it’s more challenging.
B: Ok so, what do you think about local students? I’ll just pretend I can’t hear you!
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[26:10]
A: I think I have just positive things to say.
B: Yeah?
A: Yeah, I don’t have negative things…
S: I think it’s just a matter of getting used to them. So, I haven’t put myself out there – like,
purposefully going to make friends because I’m very content with my Asian friends. But, I’ll try
maybe next semester if I can work up the energy! To go and be like… “Hi! I want to be your friend
just because you’re Australian!” So yeah…
B: It’s hard. Once you sort of establish your friendship group as well, it’s sort of hard branching out
more.
S: Not all my friends like Australians as well, like they prefer staying in their Asian group. And they’re
like, “Australians are this…Australians are that”, and I’m like “Dude, they’re saying the same thing
about you people,” Like you’re Chinese so you’re this or you’re Japanese so you’re that. So I don’t
like the stereotypes.
B: Do you think the reason why they stick to their group is purely just because of the cultural
understanding or…?
S: Yeah, it is. Actually, even within my Asian group there’s a lot of cultural misunderstandings. It’s
quite funny because some of us speak two languages and we still get a lot of miscommunication
because of language! Like, my friends don’t understand how it’s possible to have two languages and
you can speak it and still misunderstand each other.
A: Social linguistics, yes! I know, it’s real.
S: It’s quite interesting yeah. Because like, you’d think with more languages you can express yourself
better but that isn’t the case because it’s just a, it’s a hidden subtle thing that you can’t identify or
place your finger on even with languages, it’s like a feeling kind of thing.
A: It’s used differently too…
S: It’s used differently as well, yeah.
B: It’s that real colloquial sort of level. That’s interesting with language. I mean, you guys are all
English speakers, you all speak perfectly good English. One of the things I was going to ask, if
anybody wasn’t a great English speaker, is how much the language divide creates the boundaries.
I’m sure you’ve sort of had experiences with other people regarding language barriers, but we can
just move on from there unless you have any thoughts?
A: One of my dear friends here, my best friend here, she’s Australian. She kind of serves as my
cultural liaison. So like, even with just like English. Like for example, to say the word ‘root’, I didn’t
know that that meant ‘sex’ here, and so I found out the hard way!
S: What word?
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B: Root.
S: It means…?
B & A: Sex.
S: Really? Since when?!
A: You’re tellin’ me!
A: So like there are these times, like when I first got here where I was like, to even say… to talk in
class, I’m like… what am I going to accidently say? You know it’s like… is this a perverted language? Is
this like perverted English? How is like everything I’m saying being turned into… So it’s great having
like a close Australian friend because she can…
B: All the slangs.
A: Yeah, she gives me the slangs and also when I have questions, like ‘is this a cultural difference?’
like… and she’s like ‘Oh no, that guy’s just a jerk’. And then like, other times we can just make fun of
all the stereotypes. So all these stereotypes about Americans, and some of the things people say to
me, I’m like ‘How…? Like you know that’s a stereotype, how are you saying this to me right now?’
Like, ‘Oh, it’s because you’re American,’ and they’re so serious. So we can make jokes out of it and
that’s really helpful to have an Australian friend to really feel like I have that connection, and it helps
more with belonging too.
B: Your ambassador!
A: Yeah! Ambassador, that’s a good one.
B: Ok, so! I’m just going to ask about what good and bad experiences you’ve had with local students.
We can start with… Let’s go straight into bad experiences, if you guys have ever had any bad
experiences with local students?
S: I just don’t like people being late.
B: That’s your main beef? That’s fine.
S: Oh, there is this one guy…he put his feet up in class on the table when we were in the tutorial, and
*… 30.25+
B: That’s gross.
S: Yeah, and the teacher is like… he made fun of the teacher as well, and the teacher is quite… blah,
so she didn’t know that he was making fun of her, but everyone in class understood. So I felt quite
bad for the teacher. Yeah, then he put his feet on the table, and it’s like quite blatantly disrespecting
her and it was just like hmm that’s not very nice.
A: No
B: Yeah, that’s definitely a fair reason!
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S: Yeah, in my culture it’s not appropriate to eat or drink or talk in class as well, so it’s very different
where people are just munching in class. I’m just like, ‘Oh, ok I can do that now!’ so I brought a
sandwich to class yesterday and the teacher didn’t mind and then I’m like, ‘Oh, that’s good for me,
thanks!’
A: it’s different.
B: That’s a good difference!
I: In my culture also like, you cannot go out of the class in between without asking the teacher.
S: Right?!
[indistinguishable – general comments of agreement around group (31.11)]
S: You can come in later as well!
A: You can use their first name! That we were talking about that today!
I: We would never ever start with their first names, it’s just like ‘professor’S: Exactly, all titles!
I: All titles, no names.
S: They get so iffy when you don’t use their titles.
B: A lot less formal here, would you say?
S: It’s way less formal, because like I’m like, ‘Hi Doctor…” and they go, “Nah, just call me this!” and
I’m like, “That’s your first name… ok”.
I: And when you come late to class you don’t have to explain it to the professor you just have to go
straight and don’t look!
S: No, you can look at them – they don’t mind! Like ‘HEY, I’m here now!’
B: That’s so true! Just thumbs up!
A: Yeah, with your head down! It’s still *…+ sorry!
S: It’s like, it’s really surprising to us (S & I) – because in our Asian cultures it’s really strict.
I: Yes.
S: It’s an Asian thing.
C: At my college in the states it’s like that, actually.
A: Yeah.
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S: It’s like in most classes we can drop like literally hear a pin drop, so if someone comes in in the
middle of class everyone’s going to look at that one person. And so the pressure is really there! Just
that, there’s no pressure here, like you can just walk in, walk out, drink, eat whatever and the
teacher doesn’t mind!
B: So you enjoy that more? It’s a positive thing?
I: Yeah, it is a positive thing.
S: Yeah it’s positive, I thinkI: You might not be late, but I’m always late, so…!
S: I think that we don’t have to pay as much attention or effort as if we were in our home countries.
Yeah…
B: So you’re allowed to just take it laid back
S: People went to classes in like slippers and things here…
I: Yeah, it’s not very formal.
S: It’s very formal for us and we don’t find it very nice. And so I’m really glad I can wear shorts all the
way. Like, in my home country I would probably be wearing jeans and decent footwear.
I: In my home country if you’re more than fifteen minutes late the teacher will kick you out, you’re
not supposed to enter, you have to miss that class. And over here, there are I think two times, I just
forgot about my slippers and I came running in, in the slippers that I had on from home. And in India
it’s nothing like that!
S: Yeah, people go to class bare feet here!
A: Yeah, there’s so much bare foot!
S: And I’m like, ‘do you not have shoes?! Why are you not wearing shoes?’
I: In India, I’d have to go back and wear the formal ones and come back! Not slippers! It’s really an
advantage, it’s not *…+
S: It’s just like, wow!
B: So, you (C ) were saying at home you think it’s more formal as well?
C: I think I’m kind of in between. And it’s more teacher-wise, like some teachers who in our lecture
with like three hundred people, if you walk in like a couple minutes late they’ll be like, ‘Nope, see
ya!’ and then there’s some where you can like eat in class. So I think it’s more teacher-based.
A: Same.
C: But definitely, like overall – it’s way less formal here, but you can find different classes, different
teachers, different situations.
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B: Do you reckon the teachers need to be more proactive in helping with connections? Or do you
think that laidback is also a downside as well? Or it’s just generally good maybe?
C: I love it. I think it’s way more approachable. I’m way more afraid of my lecturers at home. So I
think I pay attention to them more because I’m afraid of them, so I might do better in those classes…
actually no, that’s not true. But generally, the less formal makes it more interesting to listen to. You
know, like when they’re swearing… just like, there it’s way – they’re more approachable, I have no
problem going up to them and being like, ‘hey, I have this issue’ versus like at home I would like
write something out and be like…ok. Like I’d have to write something really formal, probably
wouldn’t even ask – would ask like someone else before that professor.
B: Ok cool. We’ve actually touched on most of my questions. I’m wondering what… you guys all
sound like you’ve studied elsewhere as well…no? some of you have, maybe? I was just wondering if
you can compare any group assignments that you’ve had in another place whether it’s very different
and in what way? Have you (A) got any thoughts on the matter?
A: Um, yeah… so just in Indonesia, I was a teacher there and we would do teacher trainings and what
not, but it was different. I think because I was there, so I feel like the cultural norms kind of
dominated a little bit more than here so I feel like it’s a little bit easier for me here especially when
there are multiple cultures that are involved in that one group rather than it just being two.
B: So it was more cohesive or less cohesive do you think?
A: Oh, that’s all relative. I think eventually it became more cohesive, because it was a norm and I was
there for years so I was integrated, you know? And so I knew how to, I knew that we were going to
open it, I knew that we were going to chat and have food for the first 15 minutes, and people are
going to be 15, 20 sometimes 30 minutes late and like you just have set time so you knew how to
structure things, whereas here it’s kind of like you’re not really sure what to expect but I think that
everyone is pretty aware and has had cross-cultural experiences and stuff and dealt with that
before, so I think that makes it a little bit more cohesive in a sense. I think it’s easier for me right
now, here. If that makes sense?
B: Yeah!
C: I was going to say, for reversal – just at my school, being in a group with international kids at my
school, like being the native one. It’s probably, um, I feel like here – people are way more accepting,
or way more attuned to having international students. Like I don’t know if there’s more, like a higher
number… But um, where I’m from I was in a group project, and Ye – who luckily was my friend’s
roommate. But we did a group project and it was one where you all write your bit and then submit
it. You weren’t together, you each did a different part and submit a different part for a lab, but you
were all graded as one grade and you know, it was a big part of the grade. And, luckily I knew Ye, so I
could say [more]. Because she was so smart, like the analysis was way better than any of our parts
but there was so many like, not grammar issues, but it didn’t flow with the rest, it just stood out. So
we had to do a lot of editing, and luckily I knew her but I wouldn’t imagine the dynamic… it would
have been a hard dynamic if we didn’t know her. And I feel like here, it’s different though because I
feel like people are… people do expect a lot more international students, I do feel like, maybe it’s
just UWA that has a high number and not all Australia.
B: It does.
A: It does, it’s the largest in Western Australia. Melbourne the first I think though.
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C: So I think that makes it helpful. Because like, my home university is like, landlocked so I feel bad
for those international students, because that would be hard.
A: Yeah, I feel like they’re more like as far as cohesiveness, like ‘ok we’re going to have to figure that
out once we put it all together’. So here I feel, like what you said earlier – people say what’s on their
mind: like let’s not try to break the ice and make this more uncomfortable and like beat around the
bush, you know? I like that too, that upfrontness.
C: Less of the fear of offending someone, which is really nice. You know, I feel like a lot of times,
people don’t say what they mean where I’m from, thinking that you’re afraid of offending someone
or not being politically correct enough, in class too. And I like that, like no one – you would never
swear in class and I swear every class I’m in, someone swears! But like, nothing like inappropriate
just as like really naturally, just thought process.
S: And the teachers are fine with that here.
A: Well we swore a lot in my class, but I went to art school so you know!
B: That’s an interesting point about the international element already being established at UWA. It’s
not horrible perhaps?
Group: No!
B: It’s good to know that! It’s good to have that feedback. Alright I think we’re pretty much done
here unless you have any other thoughts that come to mind? Yeah, I think I’ve covered all of my
bases which is really good. I guess I’ll just stop the recording now then. Thank you everyone for
contributing so excellently!
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Appendix C.
Basic Information Survey
Name:
Age:
Gender:
Interests/hobbies:
Country of Origin:
Languages spoken:
First Language:
Are you on a study abroad program?
When did you arrive in Australia (approx.)?
How long will you be studying at UWA?
Degree:
Major:
Minor:
Year of study? (1st year / 2nd year / 3rd year / post-grad)
Have you attended university elsewhere? If so, what university?
Have you ever participated in a group assessment at UWA?
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